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Sheelah M. SweenyBy integrating new literacies 

into writing instruction, 

teachers can provide a bridge 

to emerging forms of writing 

and communication and make 

writing more meaningful and 

engaging for students of the 

digital era.

Think back to when you were in middle and high school. What songs did 
you listen to? Did you have a transistor radio, boom box, or Walkman? Which 
artists evoke the fondest memories of that time for you? One of the songs in 
the soundtrack of my adolescence is “Anticipation” by Carly Simon. The fact 
that I know the lyrics and melody of that song identifies me as a member of 
the era in which I grew up.

The students we teach today are products of a very different environ-
ment, one in which the ability to stay connected with others is constant, 
and communication takes many forms. Writing, for adolescents who live in 
an age of digital communication, has taken on new importance and plays a 
prominent role in the way they socialize, share information, and structure 
their communication.

The current information and communication technologies (ICTs) are 
fundamentally changing the ways in which youth today read, write, and 
communicate. Their writing uses the mediums of instant messaging (IM), 
text messaging (or texting), Twitter, and e-mail, as well as shared electronic 
documents and postings on blogs and social networking sites. The writing 
itself does not always follow traditional conventions, featuring instead images, 
audio recordings, and a form of shorthand in which vowels and punctuation 
are irrelevant and time-consuming to use.

Teachers may be concerned about the way some students write using 
these different ICTs, imagining the potential negative impact on their stu-
dents’ academic writing, but this interest can be an instructional advantage. 
This article lays out a rationale for the infusion of new literacies (Leu, Kinzer, 
Coiro, & Cammack, 2004) into the writing curriculum, along with instruc-
tional suggestions for teachers.

The Rationale for New Literacies
Different terms are used to describe the skills needed to produce and navigate 
the text, graphic representations, and other media that fill the digital spaces 
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on the Internet and various technological devices, 
including “digital literacies,…digital media, new technolo-
gies, new literacies, or New Literacy Studies” (O’Brien & 
Scharber, 2008, p. 66). In this article, the term new 
literacies will be used.

An exploration of new literacies necessitates a 
brief look at past practices and conceptualizations 
of literacy in juxtaposition with current definitions 
to pose a rationale for the infusion of new literacies 
into our educational practices. Previous generations 
of teachers taught reading and writing as separate and 
distinct subjects (Vacca & Vacca, 2005). Today, we 
recognize that these two processes are interdependent 
and complementary, each inf luenced by the other. We 
now refer to literacy instruction under a broad um-
brella of communication, one that includes reading, 
writing, speaking, listening, and viewing.

Put in a broader context, historical definitions of 
semiotics—the study of communications signs and 
symbols—viewed language and communication as a 
stable system with defined rules, but that theoretical 
base is changing in response to the evolving nature of 
language and communication now possible with dig-
ital technologies (Kress, 2000). Rather than merely 
being consumers of information, the broader public 
can now be producers and collaborators as well.

The Digital Age is synonymous with rapid change. 
If the way in which we communicate is changing, 
then educators need to adapt to the new literacy con-
text. These changes necessitate an understanding of 
how the Internet and other ICTs “require new social 
practices, skills, strategies, dispositions, and/or litera-
cies” (Coiro, Knobel, Lankshear, & Leu, 2008, p. 21).

Not only is the concept of literacy expanding, but 
also literacy events or practices are evolving in such 
a way that they “traverse accustomed national, cul-
tural, linguistic, and producer-consumer boundaries” 
because of the Internet (Black, 2008, p. 585). Anyone 
with Internet access can instantly communicate with 
someone on the other side of the world. This Internet 
era is fundamentally different from the era in which 
most teachers went to school, and it will define the 
literacy and communication practices for a genera-
tion. Schools need to embrace ICTs so that students 
are prepared to function in a world where new litera-
cies are the expectation and the norm.

Technology has changed the way we communi-
cate, transformed the way we work, and shifted our 
economy into an information-based, service econ-
omy. Today, more than 86% of jobs in the United 
States are in service industries (Partnership for 21st 
Century Skills, 2008). Technology has changed the 
way organizations function and has shifted more  
decision-making and communication responsibilities 
to workers. These changes require that members of 
the workforce have certain skills.

Tony Wagner of the Harvard Graduate School of 
Education suggests the following areas of skills that 
students should have before graduating (as cited in  
eSchool News, 2008, para. 20):

n Problem-solving and critical thinking

n  Collaboration across networks and leading by 
inf luence

n Agility and adaptability

n Effective written and oral communication

n Accessing and analyzing information

n Curiosity and imagination

These skills can be incorporated into language arts 
instruction that embraces new literacies and connects 
to standards across curricular areas.

Connecting to Teaching Standards
Since the implementation of the No Child Left 
Behind Act of 2001, there has been a greater focus on 
aligning curricula with state and national standards. 
Technology standards are often given scant attention 
due to budget constraints, limited access to technol-
ogy, and inadequate investment in teacher training. 
Despite these challenges, the International Reading 
Association and the National Council of Teachers 
of English (1996) addressed new literacies within a 
comprehensive list of literacy standards, which are 
similar to technology standards developed by the 
International Society for Technology in Education 
(2007; see Table 1). These standards promote the types 
of skills that students need to be successful, productive 
adults in an information-rich society (eSchool News, 
2008; Partnership for 21st Century Skills, 2008) and 
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Table 1 Literacy and Technology Standards Related to New Literacies

aExcerpted from Standards for the English Language Arts, by the International Reading Association and the National Council of 
Teachers of English, 1996, Newark, DE; Urbana, IL: Authors, retrieved June 23, 2010, from www.ncte.org/standards. bExcerpted from 
ISTE’s Educational Technology Standards for Students, by the International Society for Technology in Education, 2007, Washington, 
DC: Author, retrieved May 21, 2008, from www.iste.org/Content/NavigationMenu/NETS/ForStudents/2007Standards/NETS_for 
_Students_2007.htm.

IRA/NCTE Standards for the English 
Language Artsa ISTE Educational Technology Standards for Studentsb

7. Students conduct research on issues 
and interests by generating ideas and 
questions, and by posing problems. They 
gather, evaluate, and synthesize data 
from a variety of sources (e.g., print and 
non-print texts, artifacts, people) to com-
municate their discoveries in ways that 
suit their purpose and audience.

1. Creativity and Innovation

Students demonstrate creative thinking, construct knowledge, and develop 
innovative products and processes using technology. Students:

n  apply existing knowledge to generate new ideas, products, or processes.

n  create original works as a means of personal or group expression.

5. Students employ a wide range of 
strategies as they write and use different 
writing process elements appropriately 
to communicate with different audiences 
for a variety of purposes.

6. Students apply knowledge of lan-
guage structure, language conventions 
(e.g., spelling and punctuation), media 
techniques, figurative language, and 
genre to create, critique, and discuss 
print and non-print texts.

2. Communication and Collaboration

Students use digital media and environments to communicate and work collab-
oratively, including at a distance, to support individual learning and contribute to 
the learning of others. Students:

n  interact, collaborate, and publish with peers, experts, or others employing a 
variety of digital environments and media.

n  communicate information and ideas effectively to multiple audiences using a 
variety of media and formats.

n  develop cultural understanding and global awareness by engaging with learn-
ers of other cultures.

n  contribute to project teams to produce original works or solve problems.

8. Students use a variety of technological 
and information resources (e.g., libraries, 
databases, computer networks, video) to 
gather and synthesize information and to 
create and communicate knowledge.

3. Research and Information Fluency

Students apply digital tools to gather, evaluate, and use information. Students:

n  locate, organize, analyze, evaluate, synthesize, and ethically use information 
from a variety of sources and media.

n  evaluate and select information sources and digital tools based on the appro-
priateness to specific tasks.

11. Students participate as knowl-
edgeable, reflective, creative, and 
critical members of a variety of literacy 
communities.

4. Critical Thinking, Problem Solving, and Decision Making

Students use critical thinking skills to plan and conduct research, manage proj-
ects, solve problems, and make informed decisions using appropriate digital 
tools and resources. Students:

n plan and manage activities to develop a solution or complete a project.

12. Students use spoken, written, and 
visual language to accomplish their own 
purposes (e.g., for learning, enjoy-
ment, persuasion, and the exchange of 
information).

5. Digital Citizenship

Students understand human, cultural, and societal issues related to technology 
and practice legal and ethical behavior. Students:

n  exhibit a positive attitude toward using technology that supports collabora-
tion, learning, and productivity.

6. Technology Operations and Concepts

Students demonstrate a sound understanding of technology concepts, sys-
tems, and operations. Students:

n understand and use technology systems.

n select and use applications effectively and productively.

n  transfer current knowledge to learning of new technologies.
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serve to encourage teachers to include technology as 
an integral component of their pedagogy.

Changes in Written Communication
Just as musical styles have changed over time, writing, 
particularly that found in textbooks, has changed over 
the past 40 years. The syntax, layout, and the way 
images are used have changed. The writing is less for-
mal and more focused on the way all of the informa-
tion on the page conveys meaning (Bezemer & Kress, 
2008). With the addition of Web-based information 
and multimodal text—text that uses modes other 
than traditional print, including still images, video, 
audio, and music—literacy, and specifically writing, 
has evolved into something that can convey meaning 
in unique ways. The texts we read have changed, and 
so too can the texts we produce.

Communicating thoughts and ideas with multi-
modal texts can be accomplished through the use of a 
variety of media and formats. The tools that facilitate 
this communication allow for the author to think not 
only about the content but also about the presentation 
and the audience (Bezemer & Kress, 2008; O’Brien 
& Scharber, 2008). The author’s choice of format or 
medium should ref lect an awareness of what is most 
appropriate for the task at hand. Options can include a 
traditional format, such as an essay written in pen on 
paper, or a new format that is posted on the Internet 
and includes text, visual images, and hyperlinks to 
recorded information (O’Brien & Scharber, 2008). 
Many, although not all, of our students are already 
experimenting with online communication outside of 
school. The key is to translate some of those skills to 
school use.

Students’ Use of Technology
Students do not view technology as something new 
or complicated. They are connected—nearly 73% 
of Americans have Internet access (Internet World 
Stats, 2008)—and use technology in two distinct 
ways. Students primarily use texting, IM, and social 
networks to socialize with friends. The other way 
teens use technology is to seek out information either 
for schoolwork or to pursue their interests. Often, 

they become involved with others online who share 
similar interests.

Teens use technology for creative and collabora-
tive communication and experiment with different 
applications to express their own personalities (e.g., 
setting up a Facebook page). Their use is tied to so-
cializing and obtaining feedback from others, includ-
ing adults, especially when an adult is perceived to be 
an expert in a particular area.

Contrary to popular belief, teens understand that 
there are different social contexts online, and they are 
not necessarily averse to adult direction in that envi-
ronment, particularly when it involves new learning 
and the adult serves as a role model or guide. When 
teens become immersed in special-interest topics on-
line, such as gaming or creative writing, they often 
appreciate the expertise that is shared by more pro-
ficient online friends, even if those friends are adults 
(Ito et al., 2008).

As with any learning, students have different lev-
els of experience and proficiency using specific ICTs. 
Even if students do not use all of these technolo-
gies outside of school, they expect to use technology 
for learning. They are digital natives, and we, their 
teachers, are the digital immigrants (Prensky, 2001). 
Teachers themselves have varied levels of proficiency 
and comfort using specific ICTs. The following sec-
tions describe how new literacies can be incorporated 
into existing writing instruction as well as how they 
are redefining written communication and ways in 
which teachers can embrace these ideas to support 
students’ writing development.

Integrating the Internet  
and Writing Instruction
Incorporating new literacies into the writing curricu-
lum does not have to be an all-or-nothing proposi-
tion. Teachers can ease into the process by augmenting 
their current instruction with a few new ideas. This 
section will explore some of the incremental changes 
that can be made to existing writing instruction.

Writing is an integral part of students’ lives to-
day due to their use of texting and social network-
ing sites, but most students do not recognize this type 
of communication as writing. In fact, they see it as 
separate from the writing they do in school. They 
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These sites are applicable for a 
range of grades and student ability 
levels.

User participation in the form 
of writing feedback, suggestions, 
and ideas generated by other writ-
ers is integral to the appeal of 
several of these sites, which dem-
onstrates some of the advantages 
of the Internet: It allows users to 
collaborate and broaden their ex-
perience and lets students take re-
sponsibility for finding answers to 
their own learning needs (Choi & 
Ho, 2002). Following the Internet workshop model, 
students can go to one of these sites with a specif-
ic question or need, record a list of ideas that they 
might employ in their writing, and use that informa-
tion when they begin writing or during the revision 
process. Students can discuss the ideas that resonated 
with them and share part of their writing that was 
inf luenced by an online resource they used. This ex-
ample illustrates how teachers use the Internet as an 
additional resource to help students during traditional 
writing instruction.

Authors as Mentors
Writing can be a solitary endeavor, but the process 
becomes less isolating when authors participate in 
writing communities where they hear about the writ-
ing process from other writers. The Internet makes it 
possible for students to meet authors by introducing 
them through their websites and videos. The websites 
in Table 3 provide access to authors who discuss the 
art of writing. These sites feature not only famous au-
thors but also students who act as peer writing models.

The authors featured in the Library of Congress 
webcasts will be familiar to many students and can act 
as mentors when they discuss how they get ideas for 
their stories. Young adult book authors Rene Saldana, 
Sharon Creech, and Walter Dean Myers share insights 
about their writing processes and the social and cul-
tural importance of stories. Students can take notes 
while watching these videos to identify the authors’ 
sources of inspiration, or they can emulate the pro-
cesses shared by the authors. Given the reciprocal 

recognize that writing is an important skill and wish 
that technology was included in more of their writ-
ing instruction (Lenhart, Arafeh, Smith, & Macgill, 
2008). Writing instruction for adolescents may involve 
process writing, along with instruction in different 
writing forms or genres, writing conventions and 
grammar, evaluation and criticism, and on-demand 
writing with prompts or for test purposes.

Internet resources can enhance the writing pro-
cess for the teacher and the students. One such ex-
ample is the Annenberg Media site, which has videos 
such as Developing Writers: A Workshop for High School 
Teachers (www.learner.org/resources/series194.html). 
The eighth video in this series focuses on the use of 
technology in the 21st century. Of particular inter-
est are the comments by students about the way they 
view technology. They see it as a tool, at times a ne-
cessity, for learning, working, and communicating. 
The information in the video is most useful for teach-
ers, but selections can be shown to students to help 
them as they write and talk about writing.

Author Amy Tan provides an interesting writing 
tip, explaining that she listens to movie soundtracks 
while she writes. Each time she works on a particu-
lar chapter, she plays the same music. This helps her 
become immersed in the writing and quickly regain 
the mood of the chapter. The prevalence of teens’ use 
of iPods and other MP3 players suggests that this is a 
technique that teens might try. Other sections of the 
video feature students talking about technology-based 
resources that help them choose writing topics. One 
student went to a museum website, found a painting 
by Vincent van Gogh that he believed had an untold 
story behind it, and used the painting as the catalyst 
for his writing.

Another way to use the Internet during writ-
ing instruction is through a process called Internet 
workshop, which involves the selection of a website 
related to a teacher-defined task or a search for spe-
cific content, development of an activity for students 
to complete with information from the site, and shar-
ing of the information. Teachers can design Internet 
workshop lessons to acquaint students with online 
resources that will help them with the writing pro-
cess. A selection of useful websites is listed in Table 2.  

Writing can be a 

solitary endeavor, 

but the process 

becomes less 

isolating when 

authors participate 

in writing 

communities.
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nature of reading and writing, teachers may want to 
use these author videos as a springboard for students 
to read a book by an author and use it as an inspiration 
and model for their own writing.

Editing and Revising
In online and off line writing, students still need to 
edit and revise their work. Word-processing programs 
can make these processes easier, but online resources 
can go even further. The Writing Process website 
(www.uen.org/utahlink/tours/tourFames.cgi?tour 
_id=13270) provides writers with suggestions for edit-
ing and revising their work. By following the Gracious 
Criticism link, students can learn the finer points of 
critically reviewing the work of another writer with-
out making hurtful comments—an important skill 
when students are asked to be peer editors!

Many colleges and universities have writing 
resources available online for anyone to use. The 
University of Michigan’s website Writing a Literature 
Paper: Guidelines, Suggestions, Strategies (www 

Topic Suggested websites Description and resources

Writing process The Scriptorium  
(thescriptorium.net)

n A comprehensive site for writers with sections on short stories

n Creativity exercises to break writer’s block and improve skills

n Forms such as a plot planner and character builder

n A glossary of writing terms

Expository writing The Write Site  
(www.writesite.org)

n Focuses on developing writing skills through journalism techniques

n  For teachers, technology ideas, instructional lesson guides, and 
connections to standards

n  For students, information about developing a writing style, research 
tips and links, and information about famous journalists

Graphic organizers Enchanted Learning  
(www.enchantedlearning 
.com/graphicorganizers)

n For expository and narrative writing

ReadWriteThink  
(www.readwritethink.org)

n For topics such as persuasive writing or character development

Support for diverse 
learners

Enchanted Learning  
(www.enchantedlearning 
.com/Dictionary.html)

n  A searchable picture dictionary (with English, Spanish, Japanese, 
Italian, and French words) with information on specific topics

n Useful for students who need additional support

Writing lessons ReadWriteThink  
(www.readwritethink.org)

n A collection of lesson ideas for writing and reading instruction

Memoir Scholastic (teacher.scholastic 
.com/writeit/memoir)

n  Brainstorming and other techniques such as memory-jogging 
exercises and revision suggestions

Table 2  Internet Writing Resources

Table 3  Websites With Author Information

Website Highlights

Jane Yolen  
(janeyolen.com)

The site contains a section 
just for writers and Jane’s 
journal, which provides in-
sight into the life of a writer.

Judy Blume  
(www.judyblume.com)

The writing section provides 
hints and insights into Judy’s 
writing process.

The Library of Congress 
(www.loc.gov/today/ 
cyberlc/bookfestival 
.php?set=1&)

Webcasts feature authors 
who discuss the writing 
process.

The Official Gordon 
Korman Web Site 
(gordonkorman.com)

Gordon includes Web-only 
stories and reviews that can 
be used as models for stu-
dents’ literary criticisms.

Scholastic’s Peer Authors 
(teacher.scholastic.com/
writewit/index_authors 
.htm)

Student authors ages 5–17 
share ideas for writing differ-
ent genres.

TeenReads  
(www.teenreads.com)

Author interviews include 
Laurie Halse Anderson, Kevin 
Brooks, Chris Crutcher, Jodi 
Picoult, and Nicholas Sparks.
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a persuasive rap. This type of product allows the stu-
dent to employ creativity when selecting the im ages 
and music, critical decision making when choosing 
the most appropriate written form to communicate 
the message, adaptability with an assignment, and the 
ability to use the appropriate tools to complete the 
product. Choosing the best venue for sharing stu-
dents’ work requires additional decision making, as 
the student and teacher determine if it should be per-
formed in class, posted on a class website to be shared 
with the school community, or uploaded onto a social 
networking site for a larger audience to see.

The Internet and other digital devices offer dif-
ferent media for communication, and each medium 
has advantages and disadvantages. When consider-
ing using technology for writing tasks, experiment to 
determine which vehicles are most effective for your 
students and for specific writing tasks. Traditional 
face-to-face learning may be more appropriate for 
certain tasks, while online communication may be 
more suitable for others. For example, online blogs 
allow students to get feedback from more than one 
person, and this type of peer feedback may be more 
effective than traditional self-editing (Holder, 2006). 

When students post their writing online, the au-
dience transforms from one person (i.e., the teacher) 
to a larger social community. This changes the dy-
namic of writing from something that is done to 
receive a grade to place it in a social context where 
form, style, and understanding of audience take on 
increased importance. The educational uses of sev-
eral of these media will be explored in the follow-
ing sections. A detailed description of each medium 
is beyond the scope of this article. The focus here is 
on how the medium can be used to support students’ 
writing.

Messaging Applications
As any parent with a teen who has a cell phone has 
witnessed, the primary reason teens use their phones 
is for communication (Lenhart et al., 2008). Rather 
than ban cell phone or Internet use during class 
time, some teachers include texting, e-mail, IM, and 
Twitter in their classrooms (Northwest Regional 
Educational Laboratory, 2005; Young, 2008). One 
example is when a teacher created a blog and sent text 

.umd.umich.edu/casl/hum/eng/jonsmith/writing 

.html) provides writers with a comprehensive checklist 
to use when reviewing a piece they have written. This 
site can be used at any stage of the writing process. 
The standard reference text for the rules of writing, 
The Elements of Style is available online (www.bartleby
.com/141/index.html). Hyperlinks in the table of con-
tents make it easy to find a specific topic.

By using these types of tools, students learn how 
to use the Internet to find specific resources to assist 
them in their writing. Teachers can ease into using 
technology during writing instruction with these ad-
ditions to their routines. Specific ideas to make a big-
ger transition into the digital era of communication 
are included in the next section.

New Approaches  
for Writing Instruction
The Internet and digital technologies have provided 
the platform for written communication to evolve 
beyond the traditional printed page, and current on-
line practices focus on the increased use of Web 2.0 
capabilities, which include the use of video, hyper-
links, icons, animation, and text to create multimedia 
documents. New literacies allow producers to con-
trol the mode (i.e., form) and medium (i.e., vehicle) 
through which their message will be seen. Mode re-
fers to things such as the font size and color, the pitch 
and intensity of speech, and the shape and position of 
images. The medium may be print on paper, paint 
on canvas, or a video recording (Bezemer & Kress, 
2008). Multimodal text consists of any of the possible 
combinations of modes. This is where the new lit-
eracies can transform students’ writing into unique 
expressions of their ideas, thoughts, critiques, and re-
sponses to literature and other curricular subjects.

When thinking about the communication mode, 
teachers and students should consider how different 
applications are used to present and manipulate text, 
images, and recordings. The mode or modes chosen 
will be inf luenced by the assignment, writing form, 
purpose, audience, and the author’s preferences. For 
example, rather than require all students to write a 
five-paragraph persuasive essay, teachers can assign a 
written piece meant to persuade, but the piece may in-
clude video images, music, and the student narrating 
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the technology integration will ensure that students 
remain interested and engaged.

Online Forums
The Internet allows like-minded people to commu-
nicate through websites, blogs, and social networking 
sites. Many of these sites include an option that per-
mits users to work collaboratively and publish their 
writing (McGee & Diaz, 2007). This type of writing 
is becoming more prevalent in the workplace, so ex-
posing students to this process may provide them with 
skills that will translate directly to their future work 
as adults. Three options to facilitate collaborative on-
line writing—blogs, wikis, and cloud computing— 
are discussed in this section.

Blogs are popular forums for many teens to ex-
press themselves, and there is growing evidence that 
teens who have their own blogs tend to be prolific 
writers inside and outside of school (Lenhart et al., 
2008). A blog can serve as a place for students to pub-
lish their completed writing or as a vehicle for prac-
ticing writing (Witte, 2007). Students can become 
mentors to their classmates by sharing their writing 
and processes for idea generation, style, and the devel-
opment of personal voice on a blog. By using a blog for 
discussion purposes, students can think through their 
thoughts, get feedback, and use their peers’ construc-
tive comments to improve their writing. Constructive 
feedback, particularly from the teacher, provides writ-
ing motivation for students (Lenhart et al., 2008). For 
more ideas about using blogs, visit the Edublogs web-
site (edublogs.org), which is designed specifically for 
educational use and includes detailed instructions for 
setting up a blog and using it with students.

A wiki, an online space where information is 
housed and accessible to the individuals you invite 
to participate, can be used for collaborative writing  
projects in which students contribute to a community- 
created piece of writing (Arreguin, 2004). An advan-
tage of using a wiki for this purpose is that the creator 
of the wiki (e.g., the teacher) can view all previous 
versions of the shared writing piece, which allows 
some oversight and control. The topic and project 
outline can be posed and monitored by the teacher, 
as criteria and parameters for making changes in the 
content or writing style also should be. Students can 

messages about a Shakespeare assignment to groups 
of students in her class. Each group had a different 
task to complete. The students retrieved the text mes-
sage on a cell phone, worked together on the task, 
and sent their electronic response to the teacher via 
text message. This assignment required the students 
to summarize a passage from the text, so the short 
text message format was ideal for this response. This 
idea can be adapted for writing instruction in which 
students brainstorm ideas for a creative writing piece 
or write a sentence that uses precise language.

Another example of the use of short messages is 
to adopt the online application Twitter as part of class-
room assignments. With this approach, students are 
required to make a minimum number of tweets each 
week, which may or may not be related to a specific as-
signment. The goal is to create a sense of belonging in 
the education setting. As one college professor found 
with this method, “the immediacy of the messages 
helped the students feel like more of a commu nity” 
(Young, 2008, para. 6). Texting or IM can be used to 
create a community of writers where their ideas and 
writing struggles are shared, and the community can 
provide support to the individual members.

Two concerns that teachers have about using 
technology such as IM or blogs with their students 
is that students will not take the work seriously and 
will not use what they have learned in school in their 
postings. As educators move traditional written re-
sponses to literature into online forums, they find that 
students still use the literary discourse from the class-
room, along with asserting their own personalities in 
their posts. Because students recognize that there is a 
social context for their work online, they often con-
form to certain roles or expectations without teacher 
prompting, because they want to impress their peers 
(West, 2008). This is certainly not the case with all 
students, so it is important to establish ground rules 
about your expectations and the type of language that 
is acceptable in online environments. Students need 
to understand that this school-related communica-
tion is different from their social conversations with 
friends outside of school (Lee, 2007). Although tech-
nology may initially be a hook for students, careful 
planning and consideration of the appropriateness of 
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writing and communication on the Internet ( Jacobs, 
2008) and make writing more meaningful and engag-
ing for students of the digital era. To paraphrase Carly 
Simon, we can’t know for certain what’s to come, but 
we can think about it anyway. The Internet is the 
“defining technology for literacy and learning” for 
this generation (Leu, n.d., p. 2). Our students antici-
pate and expect to use the Internet and technology at 
home, in school, and at work. The resources in this 
article provide a starting point for teachers to begin 
this process.
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